
 
 

 
    

      

  
     
    

UNDERSTAND 
& RECOGNIZE 
HUMAN TRAFFICKING 
HUMAN TRAFFICKING PREVENTION EDUCATION 

Adaptable for 9th and 10th grade students 

CURRICULUM DEVELOPED BY: 
3STRANDS GLOBAL FOUNDATION, LOVE NEVER FAILS, 

& FREDERICK DOUGLASS FAMILY INITIATIVES 

1 



 

           
            

          
            

            
   

         
         

             
     

            
  

   

          

  
             

  

 
 

   
 
  

 
  

   
   

 
 

   
 

  
    

  
   

 
  
  

             
            

              
              

               
              

            

2 

CURRICULUM OVERVIEW 

DESCRIPTION 

PROTECT is a prevention education program that provides social and emotional learning 
opportunities to equip students with knowledge that will enhance their personal boundaries and 
protective skills. This curriculum focuses on teaching students about healthy relationships, 
unhealthy relationships, and the different forms of human trafficking. They will be empowered 
with the tools they need to recognize potentially unsafe situations and implement healthy 
decision-making strategies. 

OBJECTIVES 

Recognize life experiences that can increase the risk of trafficking. 
Identify the difference between a healthy and unhealthy relationship. 
Determine ways to respond in situations when they feel unsafe or uncomfortable, and who 
trusted people are in their lives. 
Understand human trafficking and examine ways that they can keep themselves and others 
safe. 
Apply positive decision-making strategies. 

After participating in the PROTECT program, students will be able to: 

DURATION 

Two 45-minute Lessons 
Time may vary based on the needs for specialized instruction, class size, participation levels, 
and discussions. 

MATERIALS 

DAY 1 
Curriculum Presentation 

Begin on Slide 1 
Student Handouts 

Fact or Fiction 
PROTECT Scenarios 

Classroom Posters (optional) 
My Boundaries, My CHOICE 
Trusted Adults & Friends 

DAY 2 
Curriculum Presentation 

Begin on Slide 19 
Student Handouts 

PROTECT My Rights 
I am Taking a STAND 

Classroom Posters (optional) 
Human Trafficking Possible Signs 
and Resources 
How to Help 
Take a STAND 

This curriculum was created as a part of the Human Trafficking Youth Prevention Education 
Demonstration Program through the Office on Trafficking in Persons (OTIP). The PROTECT program 
is supported by the Administration for Children and Families (ACF) of the United States (U.S.) 
Department of Health and Human Services (HHS) as part of a financial assistance award totaling 
$500,000 with 100 percent by ACF/HHS. The contents are those of the author(s) and do not 
necessarily represent the official views of, nor an endorsement, by ACF/HHS, or the U.S. Government. 
For more information, please visit the ACF website, Administrative and National Policy Requirements. 

DISCLAIMER 

https://www.canva.com/design/DAEioisxKSg/czzvX7cxtgWisPI5-pezAg/view?utm_content=DAEioisxKSg&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAEiHay6l68/iOjlDG7VXZQRuzG81V3J5Q/view?utm_content=DAEiHay6l68&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAEim7D_AyI/8xemTHVSxhSAjBWoMdEKGg/view?utm_content=DAEim7D_AyI&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAEiaD5Lods/f3Cf4fwIy9ml6R6FMEJOog/view?utm_content=DAEiaD5Lods&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton


     
   

          
      

        
      

           
            

          
          

     

  
  

  

 
   

           
 

    
        

  
        

        

         
        

       
        

      
        

       
         

        
 

 
  

          
           

           
            

        
 

       
           
     

        
       

       

DAY 1: 45 MINUTES 

NOTES: 

3 

SLIDE 1: 
Introduce the PROTECT Curriculum 

Over the next two days, we are going to talk about 
healthy relationships and personal boundaries. We will 
also learn about possible signs of human trafficking and 
ways that we can protect ourselves. 
Before we begin, I’d like you to take a couple minutes to 
complete the survey that is on the slide. It’s a way to find 
out what you already know. It is not a test. 

The survey can be done on any electronic device that is 
connected to the internet. 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 2: 
Introduce the Ground Rules 

This is a safe space for sharing and learning. As a group, 
we will: 

Treat each other with respect 
Listen to each other's ideas, challenges, and feelings 
Practice being open-minded 

An example of this would be putting yourself in 
someone else’s shoes to see where they are coming 
from. 

You have the choice to share or not to share. 
If someone else is sharing, there won’t be any 
pressure for you to share, too. 
Your safety is very important so if you share 
anything about you or another person being 
harmed, I am required to let another adult know 
whose job it is to keep you safe. 
I am here for whatever you need. We also have 
support available if you’d like someone to talk to 
after class. 

SLIDE 3: 
Introduce Mindfulness Exercises 

I want to walk you through some exercises that you can 
do if you start to feel uncomfortable at any time. For 
example, if you start to feel your body get tight or your 
heart beating fast, you can do these things on your own. 

Demonstrate one or both of the following options at 
your discretion: 

Breathing exercise: Breathe in for four seconds, 
hold it for four seconds, and exhale for four seconds. 
This is called Four-for-Four. 
Tactile exercise: Touch each finger with the other 
hand (pinky to pinky, thumb to thumb, etc.) 
counting down from the number five. 



     
       

          
     

          
         
            
         

      
         

          
         

 
           

         
         

       
      

           
          

       
         

         
           

         

  
  

  

 
      
       

          
  

         
         

      
        

       
         
         
          

          
       

       
     

 

          
 

DAY 1: 45 MINUTES 

NOTES: 

4 

SLIDE 4: 
Introduce Vulnerability through Maslow’s Hierarchy of Needs 

We all need certain things in life that keep us healthy, 
happy, and able to thrive. 
From the moment we are born, we need basic things like 
food, water, and sleep. When we have the things our 
body needs to survive, we are able to look at what else we 
need, like safety, which can include a shelter that protects 
us from weather and other dangers. 
When we have these basic needs, we can look towards 
what we need next which is love and belonging. This can 
be through friends or a community that makes us feel 
accepted. 
But we also want to feel unique and special, and with that 
comes the next need for self-esteem. We want to be 
respected and know that we matter. This is true no 
matter our race or ethnicity, gender identity, sexual 
orientation, or the country we are from. 
If any of these essential needs are not met, we can feel 
vulnerable. We may feel like we can't fully be our best 
selves. We all experience vulnerability at different points 
in our lives and it’s important that we recognize those 
moments so that we can make safe choices. No matter 
what, you should know that you are not alone. There are a 
lot of ways to ask for help and support. 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 5: 
Explore healthy relationships by modeling examples of 
positive characteristics so that students can observe, engage, 
and share with one another what that could look like for 
them. 

One way to feel supported is by having healthy, positive 
relationships with the people in your life. This could be 
with your close friends, family members, romantic 
partners, employers (now and in the future), and anyone 
else that you come in contact with. 

For example, in my relationships with my close friends I 
look for those that treat me with kindness, are caring, 
and are people that I can trust. Often they will say 
things like “I’m here for you” and “I don’t judge you.” 
They encourage me to be me. 

You are encouraged to personalize this example to 
model positive relationships and behaviors with 
your students 

Now take a moment to think about the relationships in your 
life. 



         
        

        
       

        

      
         

   
         

        
        

   
         

 

       
        

         
        

        
   

         

  

   
 
 
 
 
 
 
 
 

      

  
  

  

    

How do you know when they are healthy relationships? 
What are some qualities you expect from them? 

This will be a great opportunity for student engagement. 
You will write/display the answers that the students 
provide. A suggested format is noted below. 

Let’s start first with our friendships. 
What are some qualities or characteristics that you may look 
for with your friends? 

Allow students to share as they feel comfortable. As they 
provide each characteristic, ask “what could that look or 
sound like?” so that they can model those positive 
qualities for one another. 

Student responses may include, but are not limited to: 
Kindness 
Trust 
Honesty 
Caring 
Good listener 

What about our relationships with family members? What 
are the positive qualities that would make them healthy 
relationships? 

Allow students to share as they feel comfortable. As they 
provide each characteristic, ask “what could that look or 
sound like?” so that they can model those positive 
qualities for one another. 

Student responses may include, but are not limited to: 
Reliable 
Loving 
Dependable 
Forgiving 
Accepting 
Good role models 

Healthy Relationships with our... 

DAY 1: 45 MINUTES 

NOTES: 

5 

SLIDE 5 (CONT.): 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

Friends 
Family 

Members 
Romantic 
Partners 

Employers 

Add student 
suggestions 

here 

Add student 
suggestions 

here 

Add student 
suggestions 

here 

Add student 
suggestions 

here 



      
       
        

 
         

        
        

   
         

 
 

         
          

            
  
        

 
         

        
        

   
         
 
 

 
 

         
         

           
          
       

          
    
   

       

  
  

  

DAY 1: 45 MINUTES 

NOTES: 

6 

SLIDE 5 (CONT.): 
Next, let’s talk about relationships with romantic partners. 
What are the positive qualities that would make them 
healthy relationships? 

Allow students to share as they feel comfortable. As they 
provide each characteristic, ask “what could that look or 
sound like?” so that they can model those positive 
qualities for one another. 

Student responses may include, but are not limited to: 
Trust 
Kindness 
Respect 
Good communication 
Fighting fair 
Caring 

It’s also important for us to discuss what a healthy 
relationship with a boss or supervisor would look like for the 
jobs you’ll have in the future or the one that you may have 
right now. 
What are the positive qualities that would make them 
healthy relationships? 

Allow students to share as they feel comfortable. As they 
provide each characteristic, ask “what could that look or 
sound like?” so that they can model those positive 
qualities for one another. 

Student responses may include, but are not limited to: 
Clear expectations 
Good communication 
Mutual reliance 
Mutual respect 
Support 

There are many qualities that we look for in every 
relationship, regardless of who it’s with. You could also think 
about how you treat others and want to be treated in return. 
That could be with a teacher, a religious leader, or someone 
that you’re meeting for the first time. 

Let’s take another look back at these lists and underline any 
that we’ve already covered. 

Is there anything missing? 
Allow students to share as they feel comfortable. 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 



     
  

         
         

             
      
       

       
       

        
      

       
            
         

          
           

      
        

           
       

  

  
  

  

 
            
         

    
       

           
            

          
      

      
       

       
      

   

    

DAY 1: 45 MINUTES 

NOTES: 

7 

SLIDE 6: 
Introduce Unhealthy Relationships 

How can we tell when a relationship is unhealthy or 
becomes unhealthy? Many do start out in a positive way, 
but it’s important for us to be able to see when it shifts to 
an unhealthy and unsafe place. 
An unhealthy relationship is when someone tries to 
exercise control and power over the other person 
through threats, emotional abuse, and physical abuse. It 
can look like someone insulting you, calling you names, 
withholding money or other resources, or threatening 
you and those you care for. 
It’s normal for us to try to make sense of why this could 
be happening. They may tell you that their behavior is 
because they’re under a lot of stress, that it’ll only happen 
one time, or try to blame you in some way but their 
actions are not your fault. 
As we explore what unhealthy relationships look like, I 
want to remind you that if you or someone that you know 
is experiencing this, help is available. Recovery and 
healing is possible. 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 7: 
This will be a similar exercise to what we just went over, but 
this time we’ll be discussing the qualities or characteristics of 
an unhealthy relationship. 

Think/Pair/Share: Take a moment to think about what 
this may look like and then discuss it with a partner. We 
will be coming back together in a few minutes to share. 

It may be helpful for you to model some examples of 
unhealthy characteristics for your students to observe 
before they discuss each relationship. 
As students are working together, prepare a similar 
outline as you did for the healthy relationships 
discussion. See the suggested format below. 

Unhealthy Relationships with our... 

Friends 
Family 

Members 
Romantic 
Partners 

Employers 

Add student 
suggestions 

here 

Add student 
suggestions 

here 

Add student 
suggestions 

here 

Add student 
suggestions 

here 

https://www.canva.com/design/DAEinBHjSHE/iYTgmT3RBMyRRdWwpeFvYw/view?utm_content=DAEinBHjSHE&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
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https://www.canva.com/design/DAEinBHjSHE/iYTgmT3RBMyRRdWwpeFvYw/view?utm_content=DAEinBHjSHE&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
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DAY 1: 45 MINUTES 

NOTES: 

8 

SLIDE 7 (CONT.): 
Reconvene your students. 

Again, allow students to share as they feel comfortable. As 
they provide each characteristic, ask “what could that look 
or sound like?” so that they can model those unhealthy 
qualities for one another. 

What would an unhealthy relationship with your friends look 
like or sound like? What are some characteristics? 

Student responses may include, but are not limited to: 
Lack of trust 
Threats 
Jealousy 
Violence of any kind (verbal, physical, sexual) 

Why might you stay in an unhealthy relationship with a 
friend? 

Student responses may include, but are not limited to: 
Wanting to fit in 
Afraid of hurting their feelings 
Fear of being harmed 

What would an unhealthy relationship with your family 
members look like or sound like? 

Student responses may include, but are not limited to: 
Hostility 
Dishonesty 
Lack of safety 
Violence of any kind (verbal, physical, sexual) 
Lack of acceptance 

Why might you be hesitant to get help when dealing with an 
unhealthy relationship with a family member? 

Student responses may include, but are not limited to: 
Fear of harm and what could happen next 
They provide a roof over my head 
It’s what I’m used to 
It’s expected in my culture that I do what I’m told 

Possible example: “Respect your elders and do not 
question adults, they know what is best. Do what 
you are told.” 

I love them and don't want to get them in trouble 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

https://www.canva.com/design/DAEinBHjSHE/iYTgmT3RBMyRRdWwpeFvYw/view?utm_content=DAEinBHjSHE&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton


      
       

      
        

      

           
     

        
         

          

         

       
     

        

 
      

           
    

        
    

      
      

 

        
            

     

  
  

  

 
    
         

        
     

      

DAY 1: 45 MINUTES 

NOTES: 

9 

SLIDE 7 (CONT.): 
What would an unhealthy relationship with your romantic 
partner look like or sound like? 

Student responses may include, but are not limited to: 
Control 
Jealousy 
Ownership 
Dependence 
Violence of any kind (verbal, physical, sexual) 

Why might you be hesitant to get help when dealing with an 
unhealthy relationship with a romantic partner? 

Student responses may include, but are not limited to: 
Fear of harm to them or someone they care for 
I care about them and don’t want them to get into 
trouble 
Afraid of what would happen if they asked for help 

What would an unhealthy relationship with your employer 
look like or sound like? 

Student responses may include, but are not limited to: 
Intimidation 
Threats 
Violence of any kind (verbal, physical, sexual) 
Hostility 
Disrespect 

Why might you be hesitant to get help when dealing with an 
unhealthy relationship with an employer? 

Student responses may include, but are not limited to: 
Fear of losing their job 
Not knowing their rights as an employee 
Not wanting them to get in trouble 
Needing money 

No one deserves to experience these things in any 
relationship and there are ways to ask for help. We will learn 
more about this through these lessons. 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 8: 
Introduce the "Inner Voice" concept 

When we are in a situation that feels unhealthy or 
uncomfortable, we may feel something in our bodies that 
is trying to warn us. 
We call this our “inner voice.” 



      
          

          
         

             
            

      

         
          

          
         

            
       
             

            
         

           

        
      

        
       

  
    

     
       

   
    

       

       

       

  
  

  

DAY 1: 45 MINUTES 

NOTES: 

10 

SLIDE 8 (CONT.): 
It will feel different for each person. Sometimes it may feel 
like your heart beating really fast, a weird feeling in your 
stomach, your hands getting sweaty, or your mind racing. It’s 
like an alarm system that is in our bodies and trying to tell us 
something. It is yours and you can trust it. It can help you 
know when you are not feeling safe. 

But, there can be times when your inner voice feels 
confusing. Something could have felt safe at first and may not 
anymore. If a friend, a family member, or someone that you 
are close with is making you feel uncomfortable, you may 
hear your inner voice but not know what to do. That’s okay. It’s 
normal. It’s important to remember that relationships can 
change and it is always okay to ask for help, even if you’re not 
sure. If at any time that feeling in your body becomes too 
much, take a deep breath. It can really help. 

Can you think of a time when you have heard your inner 
voice? 

Allow students to voluntarily share their responses as they 
feel comfortable and provide follow-up questions, as 
appropriate: 

What has helped you to act on that feeling? 
Why might listening to your inner voice be 
challenging at times? 

Some examples may include: 
Wanting to be accepted/fear of rejection 
Feeling like you can’t say “no” because of 
religious or cultural expectations 
Not wanting to upset someone 
Feeling guilt or like you “owe” something to 
someone 
It has become normal to ignore/not trust that 
feeling 
Not having the right help or support available 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 



     

  
  

  

        
        
          

    
       

    
         

  
       
 

       
     

     
 

         
     

           
          

          
            

   
          

     
       

       
        

     
         

  
       

 
           
         

    

 

DAY 1: 45 MINUTES 

NOTES: 

11 

SLIDE 9: 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

Provide each student with the Fact or Fiction Handout. 
Look over the statements and consider whether they are 
“fact” or “fiction”. We will come back to this handout later 
on in the lesson. 

Question 1: People in my community can become 
victims of human trafficking. 
Question 2: Only women and girls can be victims of 
sex trafficking. 
Question 3: Labor trafficking only happens in other 
countries. 
Question 4: People can be trafficked by family 
members, loved ones, and friends. 
Question 5: Human trafficking always involves 
kidnapping. 

This should only take students a few minutes. When they 
are ready, you can move forward. 

Introduce the video: We’re now going to watch a short video 
to learn more about human trafficking and what it can look 
like. Remember those exercises that we just went over and if 
at any time you feel that you need to talk with a trusted 
adult, you can. 

This would be a good time to remind students who is 
immediately available for emotional support as 
needed. Some of this information could possibly be 
triggering to students. Please refer to your classroom 
or school policies regarding if students need to seek 
help (for example: policies/procedures related to 
visiting a counselor, stepping out of the classroom for a 
mental/emotional break, etc.) 
You may also pause the video whenever necessary. 

Press "PLAY" 
This video is hosted through YouTube. If you are unable to 
play it due to an internet security firewall, please contact 
Amanda Taggart: AmandaT@3sgf.org. 

SLIDE 10: 

mailto:AmandaT@3sgf.org


     

  
  

  

         
        

  
         

   
       
       
      

 
   
       
    

  
   
       
    

 

         
       

      
        

   
  

          
 
   

       

  
        

     
  

       
  

DAY 1: 45 MINUTES 

NOTES: 

12 

SLIDE 11: 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

Was there anything that surprised you or that you thought 
you knew? What was brand new information to you? 

Examples may include: 
People are trafficked through the use of force, fraud or 
coercion 

Potential Teacher Prompting Questions: 
What does force mean/what can it look like? 
What does fraud mean/what can it look like? 
What does coercion mean/what can it look 
like? 

Labor Trafficking 
Potential Teacher Prompting Questions: 

What is an example of labor trafficking? 
What could it look like? 

Sex Trafficking 
Potential Teacher Prompting Questions: 

What is an example of sex trafficking? 
What could it look like? 

SLIDE 12: 

Review the Fact vs. Fiction Handout (as a group or 
Think/Pair/Share) and discuss the answers based on the 
video. Reflect and reframe as necessary. 

Question 1: People in my community can become victims 
of human trafficking. 

Answer - FACT 
Question 2: Only women and girls can be victims of sex 
trafficking. 

Answer - FICTION 
Question 3: Labor trafficking only happens in other 
countries. 

Answer - FICTION 
Question 4: People can be trafficked by family members, 
loved ones, and friends. 

Answer - FACT 
Question 5: Human trafficking always involves kidnapping. 

Answer - FICTION 



     

  
  

  

           
           

          
             
          

    
         

     
   

      

        
 

       
          

        
 

       
          

          
  

 
         

 
        
         

         
       

            
            

          
             

   
 

          
 

  
         

       
          

        
        
   

DAY 1: 45 MINUTES 

NOTES: 

13 

SLIDE 13: 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

It's important for you to know that there are adults that you 
can trust. You have the right to choose who those people are. 
There isn’t anyone that is “safe” by nature. The trusted adults 
in our lives will be different for each of us. You have the right 
to decide who you trust to be in your safe circle. 

Trusted adults are those that: 
Respect your safe space - your body and your feelings 
Listen when you have a problem 
Make you feel safe 
Do not ask you to keep secrets 

What’s the difference between a “surprise” and a “secret”? 
Student discussion 

Surprises are kept quiet temporarily then shared with 
others for a happy or positive reason, like a birthday gift 
or a fun visit somewhere. Surprises are examples of 
safe secrets. 
Secrets can make us feel special, which sometimes 
makes it hard to know when it’s an unsafe secret. 

How do you know the difference between a safe secret and 
an unsafe secret? 

Student discussion 
Safe secrets are those that are fun, involve kindness or 
a surprise. 
Unsafe secrets can make us feel worried, confused, or 
scared. If someone’s body or feelings are being hurt or 
someone is giving gifts so that you won’t tell anyone, 
this would be an unsafe secret. 

I want you to think about what a trusted adult is. Is there 
someone in your life that you can think of that is a trusted 
adult? Who comes to mind? Remember, this can be 
different for each of us. It's also okay if you can't think of 
anyone right now. 

Student discussion 

Would this look any different for a “trusted friend”? Why or 
why not? 

Student discussion: 
The goal is for students to recognize that their trusted 
friends should also respect their body and feelings, 
listen when they have a problem, and feel safe to be 
around. Their friends may ask them to keep secrets, 
but it’s important for them to recognize when those 
may be unsafe secrets. 



     
        
    

            
          

      

           
          
         

           
      

       
  

    
         

    
          

  
    

  
   

        
        
         

         
       

     
        

          
        
   

       

  
  

  

 
        

           
            

          
      

       
  

     
    

         
    

        
     

DAY 1: 45 MINUTES 

NOTES: 

14 

SLIDE 14: 
Introduce the Activity and provide each student with the 
PROTECT Scenarios Handout. 

Now let’s take what we’ve learned so far and apply it to a 
few example scenarios. As a reminder, it is your choice to 
participate as you feel comfortable. 

Scenario 1 Description: Your cousin asked you to do them a 
favor by dropping off a backpack to their “friend”. You trust 
them and don’t want to disappoint them, but they’ve asked 
you not to look inside the backpack and told you that it’s 
better if you don’t know. 

What would your inner voice be telling you? 
Potential student responses: 

Is this an unsafe situation? 
If I don’t know what is in the backpack, then 
how can I be sure? 
I have a bad feeling about this and I should not 
ignore that feeling. 

What would you do next? 
Potential student responses: 

Communicate your personal boundaries 
Example: “Hey cousin, I want to help you out 
but I am not feeling comfortable with this. If 
this could put me in danger, then I do not 
want to take that risk and I hope you can 
respect that and not put me in that 
situation.” 

Check in with a trusted adult 
Example: “My cousin asked me to do this but 
I am unsure about it. I'm worried it is not a 
safe situation and do not know what to do, 
can you help me?” 

If possible, give yourself space from your cousin 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 15: 
Scenario 2 Description: You’ve been dating someone for a 
couple months and they just texted saying “I love you and I 
know how much you love me. Can you send me a nude pic?” 
It’s not something that you’ve done before but you care about 
them and want to make them happy. 

What would your inner voice be telling you? 
Potential student responses: 

Is this a healthy relationship? 
Are they respecting my boundaries? 
Do I feel comfortable doing this or am I hesitating 
because I am not sure? 
Something is feeling off and I am feeling pressure 
to do something that feels uncomfortable 



      
    

  
   

           
 
     

       
           

           
          

      
        

        
 

    
         
            

           
      

          
    
       

          
             
           
      

  
  

  

 
         

           
           
            
            

        
       

  
            

       
        

       

        
 

DAY 1: 45 MINUTES 

NOTES: 

15 

SLIDE 15 (CONT.): 
What would you do next? 

Potential student responses: 
Communicate your personal boundaries 

Example: “No. I care about you but I don't want to 
do that." 

Check in with a trusted adult 
Example: “I've been dating someone for a couple 
months and they asked me to send a nude pic but I 
don't feel comfortable with it. I feel like I can't say 
'no' because they'll break up with me. What do I 
do?" 

Physical/Emotional Space: You might need to take 
some time away from them to make sure your 
boundaries are not being crossed if they continue to 
pressure you. 

Optional Follow-up Discussion about Sexting 
This kind of situation unfortunately happens a lot and it 
can be hard to know what to do. It may seem like 
everyone is doing it and that you can't say "no," but you 
can. You can always say "no." 
Taking that step can be challenging, but no one has the 
right to pressure you. 
There may be different thoughts running through your 
head like "What if they share this with other people and 
put it on the internet? or "If we break up, are they going to 
use this against me?". This is your inner voice trying to 
alert you that this situation is unsafe. 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 16: 
Scenario 3 Description: You’ve been playing a video game 
and a new player asked to join your group. They’re really good 
and have been playing with you for a few weeks. They said 
they have all this extra stuff that they don’t know what to do 
with and said that “it’s yours if you want it.” They asked where 
you live so they could send it to you. 

What would your inner voice be telling you? 
Potential student responses: 

Is this a real offer or does it sound like it is too 
good to be true? (because it probably is) 
Can I trust this person? They are asking for 
personal information, which I learned was a red 
flag. 
Something feels off here and I should not ignore 
that feeling. 



      

  
  

  

    
  

      

         
            

   
       

        
             

    
     

       
           

         
       

   

 
         

        
     

       
           

          
         
       

         
          

       
   

          
     
 

   
 

    
  

    
     

   
    

 

DAY 1: 45 MINUTES 

NOTES: 

16 

SLIDE 16 (CONT.): 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

What would you do next? 
Potential student responses: 

Recognize your personal boundaries and safe online 
circle 

Example: “I don’t really know who this person is and 
if I have not met them in real life, how do I know 
they can be trusted?” 

Check in with a trusted friend or adult 
Example: Show the message to a trusted adult and 
ask for help to see if this could be a real offer or just 
someone trying to take advantage. 

Recognize the situation as potentially dangerous 
Example: “I know that sounds really awesome but 
do I think it might be too good to be true? How 
much do I know about this person? Maybe I should 
get more information about them before I share 
anything about myself” 

SLIDE 17: 
Online Safety: You can choose to have students complete 
page two of the PROTECT Scenarios Handout before this 
discussion or during it. 

The scenario that we just discussed together highlights 
one of many ways that technology can be used to put us 
at risk of danger. Through the video games you play, the 
social media apps you use, and the websites you visit, 
there is personal information being shared with others. 
This can create an opportunity for someone to get to 
know you and take advantage of what’s going on in your 
life. Through technology, anyone can be vulnerable to 
being taken advantage of. 

Think about what that could look like for you. What personal 
information is available to others online? 

Student discussion 
Examples may include: 

Their name 
Personal relationships (like friendships, family 
members, romantic relationships) 
Photos and videos of themselves 
Location: where they are/where they live/where 
they go to school 
The activities they’re involved in 
Their faith 



      
          
      

 
   

           
       
         

   

          
  

 
   

   
        

      
     

       
        

           
          

    

          
         

   

          
       

            
           

        
 

          
 

   
      
         

      
       

  
  

  

DAY 1: 45 MINUTES 

NOTES: 

17 

SLIDE 17 (CONT.): 
Do you feel pressure to share this information with others? If 
so, where is that pressure coming from? 

Student discussion 
Examples may include: 

It seems like everyone is doing it and I don’t want to 
be left out/seem weird for not doing it 
It’s my way to connect with people that like the 
same things as me 

What are some steps that you can take to protect your 
personal information online? 

Student discussion 
Examples may include: 

Making my profile “private” 
Not sharing my location with anyone aside from my 
family/caregivers 
Thinking before I post about what information 
could potentially put my in danger 

By taking steps to protect personal information about 
yourself online, you can decrease your risk of exploitation. 
Technology is often used as a way to connect with people that 
are sharing about vulnerable things in their life and use those 
experiences to harm them. 

In some cases, this can be through what’s known as human 
trafficking. We will be learning more about what this means 
in our next lesson. 

Online safety will be a learning process that you can improve 
throughout your life. While technology can be something 
that harms us, it can also be something that is a positive part 
of our lives. Think again about the apps you use and the 
games you play. What do you like about them? 

Student discussion 

What are some ways that technology can help us? 
Student discussion 

Examples may include: 
It can make us feel less lonely/isolated 
It connects us to people that like they same things 
and are going through similar life experiences 
It can help to raise awareness about important 
issues 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 



      
        

          
        

 
  

  

  
 

        
         

            
         

        
        

        
        

    

              
         

          
        

         
          

       
         

     

DAY 1: 45 MINUTES 

NOTES: 

18 

SLIDE 17 (CONT.): 
Optional Video about Using Technology in a Positive Way 

If there is time available, you can play this video by 
FreeThink on YouTube called “Why Do Selfies Matter? Ask 
Frederick Douglass” 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 
SLIDE 18: 

Before leaving, let's go through the exercises that we 
covered earlier to help release any discomfort that we may 
be feeling. These are tools that we can use at any time! 

Demonstrate one or both of the following options at your 
discretion: 

Breathing exercise: Breathe in for four seconds, hold it 
for four seconds, and exhale for four seconds. 
Tactile exercise: Touch each finger with the other hand 
(pinky to pinky, thumb to thumb, etc.) counting down 
from the number five. 

As a reminder: This is a safe space so I ask that you please not 
share about what another student has discussed as part of 
today's lesson. Also, if anyone would like to talk after class, 
we are here to listen and support you. 

As discussed in the curriculum, students have the right to 
choose who they feel safe with and trust, but it is 
beneficial to identify/name the adults on your campus 
that are trained to support them (such as a counselor, 
teacher, nurse, after school staff, etc.). 

https://youtu.be/6_Oagi-WvQE


     

  
  

  

      
        

        
         

      
 

       
     

   
  
     
      
        

 
    

             
          

    
        

  
        

        

         
        

       
        

      
        

       
         

        
 

 
    

           
         

           
            

           

DAY 2: 45 MINUTES 

NOTES: 

19 

SLIDE 19: 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

Day 2: Welcome and Recap Information 
Welcome back! Today we are going to continue our 
conversation about safety and learn ways to recognize what 
human trafficking can look like. But first, can anyone share 
what they remember from last class? 

Student Discussion 
Examples: 

What a healthy vs. unhealthy relationship looks like 
with friends, family, romantic partners, employers, 
everyone 
Our needs as people/vulnerability 
Our inner voice 
The importance of personal boundaries 
How technology can be harmful for us 
How technology can be used in a positive way 

SLIDE 20: 
Reminder/Reintroduction of the Ground Rules 
I want to remind you all of the Ground Rules for this lesson. 

This is a safe space and as a group, we will: 
Treat each other with respect 
Listen to each other's ideas, challenges, and feelings 
Practice being open-minded 

An example of this would be putting yourself in 
someone else’s shoes to see where they are coming 
from 

You have the choice to share or not to share. 
If someone else is sharing, there won’t be any 
pressure for you to share, too. 
Your safety is very important so if you share 
anything about you or another person being 
harmed, I am required to let another adult know 
whose job it is to keep you safe. 
I am here for whatever you need. We also have 
support available if you’d like someone to talk to 
after class. 

SLIDE 21: 
Reminder/Reintroduction of the Mindfulness Exercises 

Let's go over some exercises that you can do if you start 
to feel uncomfortable at any time. For example, if you 
start to feel your body get tight or your heart beating fast, 
you can do these things on your own. Not just in this 
class, but any time in your life when you feel this way. 



    

  
  

  

  

 

         

         
         

 
         
        

    

    
       

         
        

       
        

           
         

           

            
          

       
         

  
         

      
         

         
           

           
          

   
       

     
      

        
   

DAY 2: 45 MINUTES 

NOTES: 

20 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 21 (CONT.): 

SLIDE 22: 

Demonstrate one or both of the following options at your 
discretion: 

Breathing exercise: Breathe in for four seconds, hold it for 
four seconds, and exhale for four seconds. This is called 
Four-for-Four. 
Tactile exercise: Touch each finger with the other hand 
(pinky to pinky, thumb to thumb, etc.) counting down 
from the number five. 

Introduce My Boundaries, My CHOICE 
Remember, violence in any form (physical, verbal, sexual, 
emotional) towards you or anyone else is not okay! It’s 
also important to recognize that everyone is vulnerable to 
potential abuse or unhealthy relationships, no matter their 
gender, sexual orientation or race. And just like anyone 
can be a victim, anyone can also be a perpetrator. There is 
no specific look or stereotype for who can abuse another 
person and often, it is someone that has gained our trust. 

You can think of this as a choice; your choice. That choice is: 
Clear: You have said “yes” that you are giving permission 
or “no” that you are not giving permission. 
Honest: You do not feel tricked, pushed, or forced into 
giving your permission. 
Own: It’s your own decision, not someone else’s. 
Informed: You understand what is happening. 
Changeable: You can change your mind at any time. 

Let’s talk about what this could look like. A friend 
asked you if you’d go to a party with them next week 
and you said yes. At the time, you wanted to go but 
now you don't want to. That is your choice. You can 
always change your mind. 
Can someone share another example of what it 
sounds like to change your mind? 

Enthusiastic: You are happy with your choice. 

No one should cross your boundaries without your permission 
or your consent. 



    

  
  

  

  

 

        
       

 
        

          
     

 
      

   
  

        

    
  

    
     

    

            
        

        
       

    

          
         

  
         

        
           
           

            
    

DAY 2: 45 MINUTES 

NOTES: 

21 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 22 (CONT): 

SLIDE 23: 

When someone does not have our permission and violates 
our personal boundaries, what ways could we respond? 

Student discussion 
Write their responses in a place where students can 
see them (a board, piece of paper, etc.) and ask them 
to demonstrate what their suggestion would 
look/sound like 
You can help facilitate/guide the discussion and 
provide suggestions, as needed. 

Examples may include: 
Using your words: saying “no”, “stop”, “I don’t feel 
comfortable” 
Non-verbal communication: crossing their arms, 
shrugging their shoulders 
Creating physical distance or emotional 
distance: walking away from the situation, 
taking time apart (when possible) 

These are things that we can do at any time to help protect 
ourselves and others, when it’s safe to do so. 

Have the students repeat those words (Clear, Honest, Own, 
Informed, Changeable, Enthusiastic) back to you to help 
them remember the CHOICE acronym. 

It’s important to remember that if you have said “yes” to 
something and it becomes unsafe, that does not make it 
your fault. 

For example, if you say “yes” to going somewhere with 
your boyfriend or girlfriend and while you’re together they 
hurt you, it is not your fault. You are NOT responsible for 
what they did. You trusted them which is why you said yes 
at first. If you don’t want to go with them anymore, that is 
okay. You can say “no”. 



    

  
  

  

 
        

          
           

          

           
     

           

          
 

            
 

      
         

       
       

 
           

          
            
      

 
           
         

    

 
         

         
  

 
   
       

       
    

     
   
       

      

DAY 2: 45 MINUTES 

NOTES: 

22 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 24: 
Provide each student with the PROTECT My Rights Handout. 

Everyone in this room has rights that can help keep them 
safe. I want to share some examples of those rights with you. 

We have the right for our body and feelings to be 
respected. 
We have the right to feel safe and supported at home, at 
school, online, and in our community. 
We have the right to say “NO” if something does not feel 
right. 
We have the right to get help if someone crosses our 
personal boundaries. 

Are there any other rights that you would like to add? 
Student discussion 

Reflect and refocus the discussion as necessary. 
Instruct the students to write down their rights on the 
“PROTECT My Rights” handout, so that this information 
can reflect their own values and beliefs. 

SLIDE 25: 
Introduce the video: We’re now going to watch a short video 
to learn more about human trafficking and what it can look 
like. Remember, if at any time you feel that you need to talk 
with a trusted adult, you can. 

Press "PLAY" 
This video is hosted through YouTube. If you are unable to 
play it due to an internet security firewall, please contact 
Amanda Taggart: AmandaT@3sgf.org. 

SLIDE 26: 
Was there anything that surprised you or that you thought 
you knew? What was brand new information to you? 

Examples may include: 
Vulnerabilities 

Potential Teacher Prompting Questions: 
What are some things that can make someone 
vulnerable? 
What are some examples that can help protect 
us when we are vulnerable? 

Possible red flags of human trafficking 
Potential Teacher Prompting Question: 

What are some examples of red flags that 
someone may be in a human trafficking 
situation? 

https://www.canva.com/design/DAEinBHjSHE/iYTgmT3RBMyRRdWwpeFvYw/view?utm_content=DAEinBHjSHE&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
mailto:AmandaT@3sgf.org


    

  
  

  

   
       

      

         

   
        

  
      

        

         
       

       

  

 
          

        
          

         
           

          
           

           
 

       
          

    
  

       
     

   
        
         

  
  

         
    
  

           
        

        
  

DAY 2: 45 MINUTES 

NOTES: 

23 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

Potential Teacher Prompting Question: 
What are some examples of red flags that 
someone may be in a human trafficking 
situation? 

How to help someone that may be in an unsafe 
situation 

Prompt students to list: 
Let them know you care about them and want 
to help them. 
Let them know it isn’t their fault. 
Listen to what they are telling you and believe 
them. 
Talk to a trusted adult and tell them what you 
are worried about because they will know how 
to report to people who can help. 

SLIDE 26 (CONT): 

SLIDE 27: 
If you or someone you know is experiencing any form of 
abuse or human trafficking, help and support are available. 
It’s important for you to remember that telling a trusted adult 
that you think someone is being hurt is not considered 
snitching. It is you trusting your inner voice. You are trying to 
help someone that is in an unsafe situation because you care 
about them. If you don’t have a trusted adult that you can 
talk to, that’s okay. There are other people that are trained to 
support you. 

For mental health support, addiction or crisis situations, 
there are many free resources that you can reach out to 
privately. Such as the: 

Crisis Textline (National) 
They have trained crisis counselors to help with 
everything from anxiety, depression, suicide, school... 

Suicide Prevention Lifeline (National) 
The Lifeline provides support for people in distress, as 
well as prevention and crisis resources for you or your 
loved ones (24/7). 

Safe Place (National) 
You deserve safety and shelter! If you need help with 
either, Safe Place can help. 

Runaway Safeline (National) 
If you are having a hard time at home and are thinking 
about running away, reach out to the Safeline. They 
can support you and get you connected to resources 
that can help. 



    

  
  

  

   
           

          
       

       
          

    
   

          
   

  

 

           
         

      
   

       
       

      

       
       

    
   
       

     
   

         
          

  
   

         
       

     

DAY 2: 45 MINUTES 

NOTES: 

24 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

LGBT Youth Talkline (National) 
Sometimes you may need just to talk, or hear a kind voice. 
There are people that can help. You deserve to be heard. 
You deserve respect, support, acceptance. This Talkline has 
highly trained volunteers who identify somewhere on the 
LGBTQ spectrum, from all ages, walks of life and from all 
over the United States. 

Substance Abuse Helpline (National) 
If you are using drugs or alcohol, this free and confidential 
resource can help you. 

SLIDE 27 (CONT): 

SLIDE 28: 

To report or get help for situations that may involve abuse or 
human trafficking, these are some of the resources that you 
can reach out to privately. 

Child Abuse Hotline (National) 
They have trained counselors that can support anyone 
that is experiencing abuse, bullying, neglect, and more. 

Teen Dating Abuse and Domestic Violence Helpline 
(National) 

If you are experiencing abuse from your romantic 
partner or are witnessing domestic violence at home, 
this Helpline can support you. 

Sexual Assault Hotline (National) 
This confidential resource can help anyone that has 
experienced sexual violence of any kind. 

Human Trafficking Hotline (National) 
If you notice possible signs of labor trafficking or sex 
trafficking, you can reach out to this hotline to report it 
and get help. 

Tribal Resource Tool (National) 
This is a searchable directory of services available for all 
American Indian and Alaska Native survivors of crime 
and abuse in the United States. 



    

  
  

  

 
          

         

  
    

        
       

      
       

           
      

        
          

     
       

       
      

          
    

         
          

     
      

      
 

 

         
            

          
         
        

        
   

    
       

        
     

 
      

       
      

DAY 2: 45 MINUTES 

NOTES: 

25 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 29: 
Let’s take a minute to talk more about the National Human 
Trafficking Hotline and answer any questions that you have. 

Examples may include: 
What do they do? 

The Trafficking Hotline is not part of the government. 
They are not law enforcement, immigration or an 
investigative agency. They connect people to safe 
services and support from around the United States. 

Do you have to be a certain age to contact them? 
No, anyone can reach out to them. 

Do I have to tell them my name? 
No. It is your choice to share what you feel comfortable 
with. 

Will the information be private? 
They will not give any identifiable information about 
you to law enforcement or service providers without 
permission/consent. But, if information about abuse or 
trafficking of a minor is shared then they will need to 
report it to authorities. 

How can I contact them when I need to? 
You can call, text, or chat with them on their website. 

What help do they provide? 
They can help with shelter, transportation, legal 
services, mental health and counseling services, and 
much more. 

SLIDE 30: 

Now that we have talked about the national resources that 
we can reach out to, I want us to think about any supportive 
resources we have around us to help during hard times. Let's 
take a few minutes to brainstorm some resources that we 
have available right here in our own community. 

Give students an opportunity to share out local resources. 
This may include: 

Friends, family, joining organizations, becoming 
involved in activities that interest you (drama club, 
sports, art, music, etc.), reaching out to your school 
counselor or student support services specialist, 
and more. 
Please localize this information to clearly identify 
who these individuals or organizations would be in 
your area in accordance with your HTSSP. 



    

  
  

  

 
          

           
            
        

 
           
         

    

         
         

   
  

   
       

 
      
      

 

            
           

          
           

          
        

  
   

     
     

         
   

 

DAY 2: 45 MINUTES 

NOTES: 

26 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 31: 
Introduce the video: We’re now going to watch another 
short video to learn more about resilience and what we can 

do to help. Remember, if at any time you feel that you need 
to talk with a trusted adult, you can. 

Press "PLAY" 
This video is hosted through YouTube. If you are unable to 
play it due to an internet security firewall, please contact 
Amanda Taggart: AmandaT@3sgf.org. 

Was there anything that surprised you or that you thought 
you knew? What was brand new information to you? 

Examples may include: 
Upstander vs. Bystander 

Potential Teacher Prompting Questions: 
What is the difference between a bystander and 
an upstander? 
What is an example of a bystander? 
What is an example of an upstander? 

SLIDE 32: 

When you or someone else is in an unsafe situation, it can be 
hard to know what your next steps should be. You may be 
worried about what your friends will think or how your family 
will react, but you can’t let that pressure stop you. You are 
strong and you have support. I want to encourage you to 
listen to your inner voice and take a STAND. 

If you: 
See an unsafe situation 
Think about how it is harmful 
Ask yourself what you can do 
Notify a trusted adult; and in the process you will... 
Discover your inner strength 

SLIDE 33: 

mailto:AmandaT@3sgf.org


    

  
  

  

  
       

         
          
            

            
           

          
             

            
         

     

 
          

         
        

    
         
        

         
 

           
            

             
            

         
       

        
          

     
      

        
            

 
     

           
         

         
        

  

 

DAY 2: 45 MINUTES 

NOTES: 

27 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 33 (CONT): 
Let me give you an example. 

If someone is getting bullied by a classmate online and 
you see it, think about how that person might be feeling, 
ask yourself what you can do, and tell someone if it is safe 
to do so - that could be a trusted adult or reporting the 
post online. Sometimes it can help to think about it as if 
you were in their shoes. How would you like someone to 
be there for you? It may be hard to take these steps, but 
you don’t have to do it alone. Help is available. By taking a 
stand, you can find inner strength to help with situations 
like this in the future. 

SLIDE 34: 
Introduce the Activity and provide each student with a I am 
Taking a STAND Handout. This can be done as a 
Think/Pair/Share or as a group. Encourage students to share 
as they feel comfortable. 

Let’s practice some ways we can take a STAND. 
Think about all the different concepts and ideas we’ve 
learned, what would be the best way to respond/react to 
these scenarios? 

Scenario 1: You just got into a bad argument with your step-
mom and she told you to leave her house. A friend said you 
can stay with them. After a few days their dad tells you that if 
you want to stay, you need to earn it by spending some one-
on-one time with a couple of his friends. 

What does your inner voice tell you? 
Examples: This doesn’t feel right, I feel uncomfortable, I 
don’t want to do that, I need to ask for help 

What are the red flags? 
Examples: Vulnerability = argument with your step-
mom which made you need another place to stay, 
Coercion = if you want to stay, then you need to do this 
sexual favor 

How can you take a STAND? 
Examples: I can talk to a trusted adult at school, I can 
report it to the national human trafficking hotline, I can 
reach out to the resources that were shared earlier in 
the lesson that can help with finding shelter/a safe 
place to sleep 



    

  
  

  

 

           
       

            
           

      
         

      
      

           
        
  

     
         

 
             

          
           

       
        

   
     

       
       

    
     

            
       

       

 
            

         
          

              
         

           
   
         

         
     

DAY 2: 45 MINUTES 

NOTES: 

28 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 35: 

Scenario 2: Your brother tells you that he needs you to sell 
stuff door-to-door because he owes somebody money. When 
you ask him what’s going on, he said he can’t tell you but 
someone is going to hurt him if he doesn’t sell everything. 

What does your inner voice tell you? 
Examples: I’m worried, I’m scared, I want to help him 

What are the red flags? 
Examples: Selling stuff door-to-door can be dangerous, 
he owes someone money, he’s asking for it to be kept a 
secret, someone is threatening to hurt him and he 
seems scared 

How can you take a STAND? 
Examples: Talk to a trusted adult and ask for help 

SLIDE 36: 
Scenario 3: You are at a party and notice a classmate that is 
passed out in a room. You see someone outside the door 
collecting cash as others walk in one at a time. 

What does your inner voice tell you? 
Examples: I hope they’re okay, I’m worried about them, 
This doesn’t feel right 

What are the red flags? 
Examples: They are passed out, cash is being 
exchanged, someone is watching the door, they are 
not able to give consent 

How can you take a STAND? 
Examples: If it’s safe to do so, call 9-1-1 to report it; this 
would be an emergency where additional help is 
needed to get them out of this situation. 

SLIDE 37: 
I want each and every one of you to walk away from this 
lesson knowing and believing that you deserve to feel safe 
no matter what. You matter and there is help available. 

As a reminder: This is a safe space so I ask that you please not 
share about what another student has discussed here. Also, if 
anyone would like to talk after class, we are here to listen 
and support you. 

It is beneficial to identify/name the adults on your campus 
that are trained to support them (such as a counselor, 
teacher, nurse, after school staff, etc.). 



    

  
  

  

  

 
          

            
            

      
          

    

        
         

           
         

        
        

        
        

    

 

DAY 2: 45 MINUTES 

NOTES: 

29 

Narrative for the 
Educator 

Tips/Instructions 

KEY: 
Text in Black 

Text in Blue 

SLIDE 37 (CONT.): 

SLIDE 38: 
Please take the last few minutes to complete the survey that 
is on the slide. Many of the questions will be the same as 
what you saw before. This a way to find out what you have 
learned. It is not a test. 

The survey can be done on any electronic device that is 
connected to the internet. 

Before leaving, let's go through the exercises that we 
covered earlier to help release any discomfort that we may 
be feeling. These are tools that we can use at any time! 

Demonstrate one or both of the following options at your 
discretion: 

Breathing exercise: Breathe in for four seconds, hold it 
for four seconds, and exhale for four seconds. 
Tactile exercise: Touch each finger with the other hand 
(pinky to pinky, thumb to thumb, etc.) counting down 
from the number five. 

THANK YOU! 



  

 

               
                

            
      

  

            
                 

                 
                

    
              
                

             
     

             
       

              
  

              
   

           
               
           
         

            
  
              

              
                
                   

     
                
            

GLOSSARY OF TERMS 

Curriculum Terms 

There may be some new terms used in the curriculum videos and lessons that students need 
clarification on. Below are a glossary of terms listed in the order they appear in the curriculum. 
Please note that these definitions are student-friendly explanations of key terms; they are 
intended to be age-appropriate for this audience. 

Glossary of Terms 

Human Trafficking: When a person is forced, tricked, or threatened into doing something 

they do not want to do that benefits someone else. Note that for sex trafficking, if the person 

being trafficked is a minor (under 18), then force, fraud, or coercion do not need to be present. 
Exploitation: The act of taking advantage of someone or a group of people in order to profit 

from them or benefit themselves. 
Force: To make someone do something they do not want to do by hurting them. 
Fraud: To make someone do something they do not want to do by using tricks or lies. 
Coercion: To make someone do something by not giving them something they need or 

threatening them or their loved ones. 
Forced Labor: When someone is made to work by forcing them, threatening them, tricking 

them, or in exchange for something they need. 
Commercial Sex: When someone performs a sex act in exchange for something they need or 

something of value. 
Trafficker: People that make another person perform a sex act or work in exchange for 

something that benefits them. 
Labor Trafficking: Someone is made to work by force, threats, or tricks. 
Tactics: The different ways a trafficker uses to recruit someone they are looking to exploit. 
Recruit: To get someone to do something or join them in something. 
Physical Abuse: When someone hurts another person’s body on purpose. 
Emotional Abuse: When someone is repeatedly made to feel worthless, unloved, alone, or 

scared on purpose. 
Sexual Abuse: Any unwanted sexual activity, or when a person uses force, makes threats, or 

takes advantage of another person who does not or is not able to give consent. 
Sex Trafficking: Someone over the age of 18 is forced, tricked, or threatened to perform a sex 

act in exchange for something of value, or is under the age of 18 and is asked or made to 

exchange sex for something of value. 
Child Sex Trafficking: When someone under the age of 18 is made to perform a sex act 

Child Abuse: When a child is hurt through neglect, physical, or emotional harm. 

30 



  

   

          
         

         
          

             
        

        
              

      
            

  
                  

     
                

    
          
             

   

GLOSSARY OF TERMS 

Glossary of Terms Continued 

Grooming: When someone builds a relationship, trust, and emotional connection with 

another person so they can manipulate, exploit and abuse them. 
Vulnerable: At risk of being harmed physically or emotionally. 
Sextortion: When someone threatens to distribute your private and sensitive material 
including images of sexual material if you don't provide them with something they want. 
Red Flags: Warning signs that something may be unsafe. 
Confidential: Kept private and not shared with other people. 
Upstander: Someone who speaks up and offers support when they see something that is not 

fair or someone is being treated badly. 
Social Injustices: When someone is treated unfairly because of their race, religion, age, 
gender, or sexuality. 
Bystander: A person sees or is standing near a situation but taking no part in what is going on 

or doing anything to stop it. 
Intervenes: To stand up for someone in an unfair situation to come in between or attempt to 

stop a situation from continuing. 
Resilience: Being able to keep going even when things get tough. 
Traumatic: A scary, intense, dangerous, or violent event that can cause harm to someone 

physical, mentally, or emotionally. 
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SPECIAL CONSIDERATIONS 

32 

Self-Check 
It is important to be mindful of how your own cultural upbringing, personal experiences, 
and implicit biases will affect how you will approach this topic with your students. 
The ways in which you describe situations, people, actions, and ideas within the curriculum 
will influence how students understand the content. To help create an open learning 
environment, use non-binary language and avoid cultural and gender stereotypes. 

Non-binary language: They/them/their instead of he/she, children instead of boys and 
girls. 

To learn more, click here. 
Cultural stereotype: When all members of a group (race, nationality, religion, etc.) are 
categorized as having the same characteristics, positive or negative. 

To learn more, click here. 
Gender stereotype: A generalized view about attributes, characteristics, or roles that are 
possessed by, or performed by, a specific gender. For example: traffickers only being 
portrayed as males, victims only being described as female. 

To learn more, click here. 

Specialized Instruction 
Be sure to provide effective, equitable, understandable, and respectful quality care and 
services that are responsive to diverse cultural health beliefs and practices, preferred 
languages, health literacy, and other communication needs. 

This could include: 
Offering language assistance to individuals who have limited English proficiency 
and/or other communication needs. 
Understanding services and quality care available as outlined by the Human 
Trafficking School Safety Protocol (HTSSP). 

When appropriate, use teaching aids that are adaptable for cultural relevance, cognitive 
differences, and special populations. 

Accommodations should be left to the discretion of the teacher and the individual 
child's needs, IEP, and/or 504. 

Examples can include: translation services, scaffolded instructions, larger print for 
visually impaired, processing time, etc. 

Creating a Safe Space 
If you are able to arrange the classroom so it is conducive to whole class discussion, it may 
help to increase the students’ comfort as they share and engage with these topics. 
It will also be important to notify and include support staff for students that may need 
immediate emotional support during the lessons. 

Engagement Strategies 
Empowered Learning: Students learn by doing, making, writing, designing, creating, and 
solving. 

Encourage them to recognize their strengths and interests, and involve them as active 
participants in learning while utilizing a trauma-informed and judgement-free 
approach. 

https://pflag.org/glossary
https://pflag.org/glossary
https://nhttac.acf.hhs.gov/soar/eguide/respond/Culturally_and_Linguistically_Appropriate_Responses
https://www.ohchr.org/en/issues/women/wrgs/pages/genderstereotypes.aspx
https://www.ohchr.org/en/issues/women/wrgs/pages/genderstereotypes.aspx


             
   

           
            
              

                
             

               
              
             

                
       
      
    

             
 

             

            
 

             
     

             

          
              

   
             

          
             

 
               

             
           

              
             

             
  

 
              

               

Playfulness: Engaging playfully helps to ease fears and limits the fight, flight, freeze, and 
fawn reactions. 

Fight: Could look like a student that is being aggressive or disruptive. 
Flight: Could look like a student that is trying to flee the situation. 
Freeze: Could look like a student that appears incapable of moving or making a choice. 
Fawn: Could look like a student that is trying to please you or another person by saying 
what they think someone wants to hear in order to avoid any conflict. 

Eye-contact: When a student sees a warm face and soft eyes that look at them knowing 
that they matter, they can feel it. However, eye contact can be intimidating for students 
who have experienced trauma so be patient and don’t demand eye contact back from 
them. In addition, the lack of eye contact may not necessarily be a sign of disrespect but 
rather a cultural norm for that student. 
Reflect and Reframe Student Discussions: 

This could sound like: 
Repeating what the student said to emphasize it as part of their reflection (see 
example below). 

Student: I like it when my boyfriend gets jealous because that means he loves 
me. 
Teacher: You like it when your boyfriend gets jealous because that means he 
loves you. 

Rephrasing what the student said to increase the group’s understanding of it as part 
of their reflection (see example below). 

Student: I like it when my boyfriend gets jealous because that means he loves 
me. 
Teacher: You believe that jealousy means your boyfriend loves you. 

Reframing what the student said to guide them to the positive side of what was 
shared (see example below). 

Student: I like it when my boyfriend gets jealous because that means he loves 
me. 
Teacher: Think about what we learned about healthy relationships. Does being 
jealous mean you love someone? Let’s talk about the different parts of a healthy 
relationship. 

Non-Verbal Communication 
Look for signals of discomfort that can be a result of discussing sensitive materials. This can 
include but is not limited to rocking, leg swinging, crossed arms, tapping, gaze aversion, 
and attempts to disrupt the discussion. There may be indicators of Trauma-Related 
Dissociation, which is similar to a 'mental escape' when physical escape is not possible. They 
may feel so emotionally overwhelmed that they cannot cope any longer and need to 
“switch off”. If you recognize these behaviors, discreetly involve support staff to help the 
student. 

Mindful Awareness 
Find opportunities to pause during the lessons and encourage your students to take a deep 
breath. This is a beneficial tool that will allow them to calm their mind and body. 
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Fidelity Checklist 

Instructions for Use 

Fidelity refers to implementing the program with adherence to the model that was designed by 
the PROTECT developers. Please review each prompt provided below and indicate your response 
using the checkbox. You are also encouraged to use the notes section. This resource is intended 
to serve as a self-assessment and reflection of your experience implementing the curriculum 
with your students. 

Essential concepts to be covered Yes Somewhat No 

1.Definition of Human Trafficking (Sex and Labor) 

2. Tactics 

3. Vulnerabilities 

4. Red Flags 

5. Inner Voice 

6. Personal Boundaries 

7. Healthy and Unhealthy Relationships 

8. Trusted Adults 

9. My Rights 

10. Scenario Activity 

Notes: 

34 



   

  
              

              
              

       

    

    

    

    

    

    

    

    

    

    

  

    

     

    

  
  

    

     

     

   
 

 

     

 

Post Lesson Reflection Checklist 

Instructions for Use 
Reflect on how the lesson went with your students. Please review each prompt provided below 
and indicate your response using the checkbox. You are also encouraged to use the notes 
section. Again, this resource is intended to serve as a self-assessment and reflection of your 
experience implementing the curriculum with your students. 

Quality of Delivery Yes Somewhat No 

Explicitly stated mandated reporter obligation 

Created safe and open learning environment 

Reviewed vocabulary terms to check 
understanding 

Provided prompting questions/appropriate 
responses to feedback 

Provided presonalized examples to enhance 
understanding 

Differentiated delivery to meet all students 
(visual/verbal/etc.) 

Utilized time to meet core concepts 

Responded appropriately to any 
disclosure/concerning issues 

Provided resources to hotlines to students 

Notes: 

35 



   

    

    

    

    

    

    

    

 

     

  
 

    

    

    

 

 

Post Lesson Reflection Checklist 

Post Lesson Reflection Checklist (cont.) 

Student Response Yes Somewhat No 

Students participated in whole group discussions 

Students demonstrated attention/engagement 
with videos 

Students participated in all activities 
(handouts/scenarios) 

Students demonstrated understanding of core 
concepts 

Students demonstrated understanding of key 
terms 

Notes: 
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PROGRAM CO-FOUNDERS: 

3STRANDS GLOBAL FOUNDATION 
The PROTECT program was co-founded by 3Strands Global 
Foundation (3SGF) and to-date is managed by the 3SGF staff. 

FOLLOW US ON SOCIAL MEDIA: 

@3strandsglobalfoundation 
INSTAGRAM: 

@3StrandsGlobal 
FACEBOOK: 

@3Strands_Global 
TWITTER: 

3Strands Global Foundation 
LINKEDIN: 

NEED TO MAKE A REPORT? 

Please refer to your 
Human Trafficking School 
Safety Protocol (HTSSP). 

Name: Amanda Taggart 
Email: AmandaT@3sgf.org 
Phone: (916) 365-2606 
Web: www.3SGF.org 

CONTACT INFORMATION: 

mailto:amandat@3sgf.org
http://www.3sgf.org/

	Structure Bookmarks
	UNDERSTAND & RECOGNIZE HUMAN TRAFFICKING HUMAN TRAFFICKING PREVENTION EDUCATION Adaptable for 9th and 10th grade students CURRICULUM DEVELOPED BY: 3STRANDS GLOBAL FOUNDATION, LOVE NEVER FAILS, & FREDERICK DOUGLASS FAMILY INITIATIVES 
	2 CURRICULUM OVERVIEW DESCRIPTION PROTECT is a prevention education program that provides social and emotional learning opportunities to equip students with knowledge that will enhance their personal boundaries and protective skills. This curriculum focuses on teaching students about healthy relationships, unhealthy relationships, and the different forms of human trafficking. They will be empowered with the tools they need to recognize potentially unsafe situations and implement healthy decision-making stra
	Trusted Adults & Friends 
	Human Trafficking Possible Signs and Resources 
	How to Help 
	Take a STAND 

	DAY 1: 45 MINUTES NOTES: 3 SLIDE 1: Introduce the PROTECT Curriculum Over the next two days, we are going to talk about healthy relationships and personal boundaries. We will also learn about possible signs of human trafficking and ways that we can protect ourselves. Before we begin, I’d like you to take a couple minutes to complete the survey that is on the slide. It’s a way to find out what you already know. It is not a test. The survey can be done on any electronic device that is connected to the interne
	DAY 1: 45 MINUTES NOTES: 4 SLIDE 4: Introduce Vulnerability through Maslow’s Hierarchy of Needs We all need certain things in life that keep us healthy, happy, and able to thrive. From the moment we are born, we need basic things like food, water, and sleep. When we have the things our body needs to survive, we are able to look at what else we need, like safety, which can include a shelter that protects us from weather and other dangers. When we have these basic needs, we can look towards what we need next 
	How do you know when they are healthy relationships? What are some qualities you expect from them? This will be a great opportunity for student engagement. You will write/display the answers that the students provide. A suggested format is noted below. Let’s start first with our friendships. What are some qualities or characteristics that you may look for with your friends? Allow students to share as they feel comfortable. As they provide each characteristic, ask “what could that look or sound like?” so tha
	DAY 1: 45 MINUTES NOTES: 6 SLIDE 5 (CONT.): Next, let’s talk about relationships with romantic partners. What are the positive qualities that would make them healthy relationships? Allow students to share as they feel comfortable. As they provide each characteristic, ask “what could that look or sound like?” so that they can model those positive qualities for one another. Student responses may include, but are not limited to: Trust Kindness Respect Good communication Fighting fair Caring It’s also important
	DAY 1: 45 MINUTES NOTES: 7 SLIDE 6: Introduce Unhealthy Relationships How can we tell when a relationship is unhealthy or becomes unhealthy? Many do start out in a positive way, but it’s important for us to be able to see when it shifts to an unhealthy and unsafe place. An unhealthy relationship is when someone tries to exercise control and power over the other person through threats, emotional abuse, and physical abuse. It can look like someone insulting you, calling you names, withholding money or other r
	DAY 1: 45 MINUTES NOTES: 7 SLIDE 6: Introduce Unhealthy Relationships How can we tell when a relationship is unhealthy or becomes unhealthy? Many do start out in a positive way, but it’s important for us to be able to see when it shifts to an unhealthy and unsafe place. An unhealthy relationship is when someone tries to exercise control and power over the other person through threats, emotional abuse, and physical abuse. It can look like someone insulting you, calling you names, withholding money or other r
	t this time we’ll be discussing the qualities or characteristics of 
	went over, bu
	This will be a similar exercise to what we just 


	an unhealthy relationship. 
	ut what this may look like and then discuss it with a partner. We 
	Think/Pair/Share: 
	a moment to think abo
	Take 

	will be coming back together in a few minutes to share. 

	It may be helpful for you to model some examples of unhealthy characteristics for your students to observe before they discuss each relationship. 


	DAY 1: 45 MINUTES NOTES: 8 SLIDE 7 (CONT.): Reconvene your students. What would an unhealthy relationship with your friends look like or sound like? What are some characteristics? Student responses may include, but are not limited to: Lack of trust Threats Jealousy Violence of any kind (verbal, physical, sexual) Why might you stay in an unhealthy relationship with a friend? Student responses may include, but are not limited to: Wanting to fit in Afraid of hurting their feelings Fear of being harmed What wou
	Again, allow students to share as they feel comfortable. As they provide each characteristic, ask “what could that look or sound like?” so that they can model those unhealthy qualities for one another. 

	DAY 1: 45 MINUTES NOTES: 9 SLIDE 7 (CONT.): What would an unhealthy relationship with your romantic partner look like or sound like? Student responses may include, but are not limited to: Control Jealousy Ownership Dependence Violence of any kind (verbal, physical, sexual) Why might you be hesitant to get help when dealing with an unhealthy relationship with a romantic partner? Student responses may include, but are not limited to: Fear of harm to them or someone they care for I care about them and don’t wa
	DAY 1: 45 MINUTES NOTES: 10 SLIDE 8 (CONT.): It will feel different for each person. Sometimes it may feel like your heart beating really fast, a weird feeling in your stomach, your hands getting sweaty, or your mind racing. It’s like an alarm system that is in our bodies and trying to tell us something. It is yours and you can trust it. It can help you know when you are not feeling safe. But, there can be times when your inner voice feels confusing. Something could have felt safe at first and may not anymo
	DAY 1: 45 MINUTES NOTES: 11 SLIDE 9: Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue Provide each student with the Fact or Fiction Handout. Look over the statements and consider whether they are “fact” or “fiction”. We will come back to this handout later on in the lesson. Question 1: People in my community can become victims of human trafficking. Question 2: Only women and girls can be victims of sex trafficking. Question 3: Labor trafficking only happens in other countries. Qu
	AmandaT@3sgf.org. 

	DAY 1: 45 MINUTES NOTES: 12 SLIDE 11: Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue Was there anything that surprised you or that you thought you knew? What was brand new information to you? Examples may include: People are trafficked through the use of force, fraud or coercion Potential Teacher Prompting Questions: What does force mean/what can it look like? What does fraud mean/what can it look like? What does coercion mean/what can it look like? Labor Trafficking Potential 
	DAY 1: 45 MINUTES NOTES: 13 SLIDE 13: Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue It's important for you to know that there are adults that you can trust. You have the right to choose who those people are. There isn’t anyone that is “safe” by nature. The trusted adults in our lives will be different for each of us. You have the right to decide who you trust to be in your safe circle. Trusted adults are those that: Respect your safe space -your body and your feelings Listen w
	DAY 1: 45 MINUTES NOTES: 14 SLIDE 14: Introduce the Activity and provide each student with the PROTECT Scenarios Handout. Now let’s take what we’ve learned so far and apply it to a few example scenarios. As a reminder, it is your choice to participate as you feel comfortable. Scenario 1 Description: Your cousin asked you to do them a favor by dropping off a backpack to their “friend”. You trust them and don’t want to disappoint them, but they’ve asked you not to look inside the backpack and told you that it
	DAY 1: 45 MINUTES NOTES: 15 SLIDE 15 (CONT.): What would you do next? Potential student responses: Communicate your personal boundaries Example: “No. I care about you but I don't want to do that." Check in with a trusted adult Example: “I've been dating someone for a couple months and they asked me to send a nude pic but I don't feel comfortable with it. I feel like I can't say 'no' because they'll break up with me. What do I do?" Physical/Emotional Space: You might need to take some time away from them to 
	DAY 1: 45 MINUTES NOTES: 16 SLIDE 16 (CONT.): Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue What would you do next? Potential student responses: Recognize your personal boundaries and safe online circle Example: “I don’t really know who this person is and if I have not met them in real life, how do I know they can be trusted?” Check in with a trusted friend or adult Example: Show the message to a trusted adult and ask for help to see if this could be a real offer or just someo
	DAY 1: 45 MINUTES NOTES: 17 SLIDE 17 (CONT.): Do you feel pressure to share this information with others? If so, where is that pressure coming from? Student discussion Examples may include: It seems like everyone is doing it and I don’t want to be left out/seem weird for not doing it It’s my way to connect with people that like the same things as me What are some steps that you can take to protect your personal information online? Student discussion Examples may include: Making my profile “private” Not shar
	DAY 1: 45 MINUTES NOTES: 18 SLIDE 17 (CONT.): Optional Video about Using Technology in a Positive Way If there is time available, you can play this video by “Why Do Selfies Matter? Ask Frederick Douglass” Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue SLIDE 18: Before leaving, let's go through the exercises that we covered earlier to help release any discomfort that we may be feeling. These are tools that we can use at any time! Demonstrate one or both of the following options 
	FreeThink on YouTube called 

	DAY 2: 45 MINUTES NOTES: 19 SLIDE 19: Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue Day 2: Welcome and Recap Information Welcome back! Today we are going to continue our conversation about safety and learn ways to recognize what human trafficking can look like. But first, can anyone share what they remember from last class? Student Discussion Examples: What a healthy vs. unhealthy relationship looks like with friends, family, romantic partners, employers, everyone Our needs as
	DAY 2: 45 MINUTES NOTES: 20 Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue SLIDE 21 (CONT.): SLIDE 22: Demonstrate one or both of the following options at your discretion: Breathing exercise: Breathe in for four seconds, hold it for four seconds, and exhale for four seconds. This is called Four-for-Four. Tactile exercise: Touch each finger with the other hand (pinky to pinky, thumb to thumb, etc.) counting down from the number five. Introduce My Boundaries, My CHOICE Remember, 
	DAY 2: 45 MINUTES NOTES: 21 Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue SLIDE 22 (CONT): SLIDE 23: When someone does not have our permission and violates our personal boundaries, what ways could we respond? Student discussion Write their responses in a place where students can see them (a board, piece of paper, etc.) and ask them to demonstrate what their suggestion would look/sound like You can help facilitate/guide the discussion and provide suggestions, as needed. Example
	DAY 2: 45 MINUTES NOTES: 22 Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue SLIDE 24: PROTECT My Rights Handout. Everyone in this room has rights that can help keep them safe. I want to share some examples of those rights with you. We have the right for our body and feelings to be respected. We have the right to feel safe and supported at home, at school, online, and in our community. We have the right to say “NO” if something does not feel right. We have the right to get help i
	Provide each student with the 
	AmandaT@3sgf.org. 

	DAY 2: 45 MINUTES NOTES: 23 Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue Potential Teacher Prompting Question: What are some examples of red flags that someone may be in a human trafficking situation? How to help someone that may be in an unsafe situation Prompt students to list: Let them know you care about them and want to help them. Let them know it isn’t their fault. Listen to what they are telling you and believe them. Talk to a trusted adult and tell them what you are w
	DAY 2: 45 MINUTES NOTES: 24 Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue LGBT Youth Talkline (National) Sometimes you may need just to talk, or hear a kind voice. There are people that can help. You deserve to be heard. You deserve respect, support, acceptance. This Talkline has highly trained volunteers who identify somewhere on the LGBTQ spectrum, from all ages, walks of life and from all over the United States. Substance Abuse Helpline (National) If you are using drugs or 
	DAY 2: 45 MINUTES NOTES: 25 Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue SLIDE 29: Let’s take a minute to talk more about the National Human Trafficking Hotline and answer any questions that you have. Examples may include: What do they do? The Trafficking Hotline is not part of the government. They are not law enforcement, immigration or an investigative agency. They connect people to safe services and support from around the United States. Do you have to be a certain age to 
	DAY 2: 45 MINUTES NOTES: 26 Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue SLIDE 31: Introduce the video: We’re now going to watch another short video to learn more about resilience and what we can do to help. Remember, if at any time you feel that you need to talk with a trusted adult, you can. Press "PLAY" This video is hosted through YouTube. If you are unable to play it due to an internet security firewall, please contact Amanda Taggart: Was there anything that surprised yo
	AmandaT@3sgf.org. 

	DAY 2: 45 MINUTES NOTES: 27 Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue SLIDE 33 (CONT): Let me give you an example. If someone is getting bullied by a classmate online and you see it, think about how that person might be feeling, ask yourself what you can do, and tell someone if it is safe to do so -that could be a trusted adult or reporting the post online. Sometimes it can help to think about it as if you were in their shoes. How would you like someone to be there for you
	DAY 2: 45 MINUTES NOTES: 28 Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue SLIDE 35: Scenario 2: Your brother tells you that he needs you to sell stuff door-to-door because he owes somebody money. When you ask him what’s going on, he said he can’t tell you but someone is going to hurt him if he doesn’t sell everything. What does your inner voice tell you? Examples: I’m worried, I’m scared, I want to help him What are the red flags? Examples: Selling stuff door-to-door can be da
	DAY 2: 45 MINUTES NOTES: 29 Narrative for the Educator Tips/Instructions KEY: Text in Black Text in Blue SLIDE 37 (CONT.): SLIDE 38: Please take the last few minutes to complete the survey that is on the slide. Many of the questions will be the same as what you saw before. This a way to find out what you have learned. It is not a test. The survey can be done on any electronic device that is connected to the internet. Before leaving, let's go through the exercises that we covered earlier to help release any 
	GLOSSARY OF TERMS 
	GLOSSARY OF TERMS 
	Figure
	Curriculum Terms 
	Curriculum Terms 
	There may be some new terms used in the curriculum videos and lessons that students need clarification on. Below are a glossary of terms listed in the order they appear in the curriculum. Please note that these definitions are student-friendly explanations of key terms; they are intended to be age-appropriate for this audience. 

	Glossary of Terms 
	Glossary of Terms 
	Human Trafficking: When a person is forced, tricked, or threatened into doing something they do not want to do that benefits someone else. Note that for sex trafficking, if the person being trafficked is a minor (under 18), then force, fraud, or coercion do not need to be present. 
	Figure

	Exploitation: The act of taking advantage of someone or a group of people in order to profit from them or benefit themselves. 
	Figure

	Force: To make someone do something they do not want to do by hurting them. 
	Figure

	Fraud: To make someone do something they do not want to do by using tricks or lies. 
	Figure

	Coercion: To make someone do something by not giving them something they need or threatening them or their loved ones. 
	Figure

	L
	LI
	Figure
	Forced 
	Labor: When someone is made to work by forcing them, threatening them, tricking them, or in exchange for something they need. 

	LI
	Figure
	Commercial 
	Sex: When someone performs a sex act in exchange for something they need or something of value. 


	Trafficker: People that make another person perform a sex act or work in exchange for something that benefits them. 
	Figure

	Labor Trafficking: Someone is made to work by force, threats, or tricks. 
	Figure

	Tactics: The different ways a trafficker uses to recruit someone they are looking to exploit. 
	Figure

	Recruit: To get someone to do something or join them in something. 
	Figure

	L
	LI
	Figure
	Physical 
	Abuse: When someone hurts another person’s body on purpose. 

	LI
	Figure
	Emotional 
	Abuse: When someone is repeatedly made to feel worthless, unloved, alone, or scared on purpose. 

	LI
	Figure
	Sexual 
	Abuse: Any unwanted sexual activity, or when a person uses force, makes threats, or takes advantage of another person who does not or is not able to give consent. 

	LI
	Figure
	Sex 
	Trafficking: Someone over the age of 18 is forced, tricked, or threatened to perform a sex act in exchange for something of value, or is under the age of 18 and is asked or made to exchange sex for something of value. 

	LI
	Figure
	Child 
	Sex Trafficking: When someone under the age of 18 is made to perform a sex act 

	LI
	Figure
	Child 
	Abuse: When a child is hurt through neglect, physical, or emotional harm. 


	Figure
	GLOSSARY OF TERMS 

	Glossary of Terms Continued 
	Glossary of Terms Continued 
	Grooming: When someone builds a relationship, trust, and emotional connection with another person so they can manipulate, exploit and abuse them. 
	Figure

	Vulnerable: At risk of being harmed physically or emotionally. 
	Figure

	Sextortion: When someone threatens to distribute your private and sensitive material including images of sexual material if you don't provide them with something they want. 
	Figure

	Red Flags: Warning signs that something may be unsafe. 
	Figure

	Confidential: Kept private and not shared with other people. 
	Figure

	Upstander: Someone who speaks up and offers support when they see something that is not fair or someone is being treated badly. 
	Figure

	Social Injustices: When someone is treated unfairly because of their race, religion, age, gender, or sexuality. 
	Figure

	Bystander: A person sees or is standing near a situation but taking no part in what is going on or doing anything to stop it. 
	Figure

	Intervenes: To stand up for someone in an unfair situation to come in between or attempt to stop a situation from continuing. 
	Figure

	Resilience: Being able to keep going even when things get tough. 
	Figure

	Traumatic: A scary, intense, dangerous, or violent event that can cause harm to someone physical, mentally, or emotionally. 
	Figure

	Figure
	SPECIAL CONSIDERATIONS 32 Self-Check It is important to be mindful of how your own cultural upbringing, personal experiences, and implicit biases will affect how you will approach this topic with your students. The ways in which you describe situations, people, actions, and ideas within the curriculum will influence how students understand the content. To help create an open learning environment, use non-binary language and avoid cultural and gender stereotypes. Non-binary language: They/them/their instead 
	To learn more, 
	click here
	click here
	To learn more, 
	click here

	Playfulness: Engaging playfully helps to ease fears and limits the fight, flight, freeze, and fawn reactions. Fight: Could look like a student that is being aggressive or disruptive. Flight: Could look like a student that is trying to flee the situation. Freeze: Could look like a student that appears incapable of moving or making a choice. Fawn: Could look like a student that is trying to please you or another person by saying what they think someone wants to hear in order to avoid any conflict. Eye-contact
	Fidelity Checklist 

	Instructions for Use 
	Instructions for Use 
	Fidelity refers to implementing the program with adherence to the model that was designed by the PROTECT developers. Please review each prompt provided below and indicate your response using the checkbox. You are also encouraged to use the notes section. This resource is intended to serve as a self-assessment and reflection of your experience implementing the curriculum with your students. 
	Essential concepts to be covered 
	Essential concepts to be covered 
	Essential concepts to be covered 
	Yes 
	Somewhat 
	No 

	1.Definition of Human Trafficking (Sex and Labor) 
	1.Definition of Human Trafficking (Sex and Labor) 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	2. Tactics 
	2. Tactics 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	3. Vulnerabilities 
	3. Vulnerabilities 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	4. Red Flags 
	4. Red Flags 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	5. Inner Voice 
	5. Inner Voice 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	6. Personal Boundaries 
	6. Personal Boundaries 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	7. Healthy and Unhealthy Relationships 
	7. Healthy and Unhealthy Relationships 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	8. Trusted Adults 
	8. Trusted Adults 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	9. My Rights 
	9. My Rights 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	10. Scenario Activity 
	10. Scenario Activity 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Notes: 
	Notes: 


	Figure
	Post Lesson Reflection Checklist 

	Instructions for Use 
	Instructions for Use 
	Reflect on how the lesson went with your students. Please review each prompt provided below and indicate your response using the checkbox. You are also encouraged to use the notes section. Again, this resource is intended to serve as a self-assessment and reflection of your experience implementing the curriculum with your students. 
	Quality of Delivery 
	Quality of Delivery 
	Quality of Delivery 
	Yes 
	Somewhat 
	No 

	Explicitly stated mandated reporter obligation 
	Explicitly stated mandated reporter obligation 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Created safe and open learning environment 
	Created safe and open learning environment 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Reviewed vocabulary terms to check understanding 
	Reviewed vocabulary terms to check understanding 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Provided prompting questions/appropriate responses to feedback 
	Provided prompting questions/appropriate responses to feedback 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Provided presonalized examples to enhance understanding 
	Provided presonalized examples to enhance understanding 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Differentiated delivery to meet all students (visual/verbal/etc.) 
	Differentiated delivery to meet all students (visual/verbal/etc.) 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Utilized time to meet core concepts 
	Utilized time to meet core concepts 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Responded appropriately to any disclosure/concerning issues 
	Responded appropriately to any disclosure/concerning issues 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Provided resources to hotlines to students 
	Provided resources to hotlines to students 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Notes: 
	Notes: 


	Figure


	Post Lesson Reflection Checklist 
	Post Lesson Reflection Checklist 
	Post Lesson Reflection Checklist (cont.) 
	Figure
	Student Response 
	Student Response 
	Student Response 
	Yes 
	Somewhat 
	No 

	Students participated in whole group discussions 
	Students participated in whole group discussions 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Students demonstrated attention/engagement with videos 
	Students demonstrated attention/engagement with videos 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Students participated in all activities (handouts/scenarios) 
	Students participated in all activities (handouts/scenarios) 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Students demonstrated understanding of core concepts 
	Students demonstrated understanding of core concepts 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Students demonstrated understanding of key terms 
	Students demonstrated understanding of key terms 
	TD
	Figure

	TD
	Figure

	TD
	Figure


	Notes: 
	Notes: 


	Figure
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